Temple Ewell Church of England Primary School
Early Years Foundation Stage Policy
‘Love your neighbour as yourself’ (Luke 10 v 27)
1. Subject statement
Intent
The Early Years Foundation Stage statutory framework states:
“Every child deserves the best possible start in life and the support that enables them to fulfil their potential. Children develop quickly in the early years and a child’s experiences between birth and age five have a major impact on their future life chances. A secure, safe and happy childhood is important in its own right. Good parenting and high quality early learning together provide the foundation children need to make the most of their abilities and talents as they grow up.”
(Statutory Framework for the Early Years Foundation Stage: group and school-based providers, 2026)
It aims to provide:
quality and consistency in all early year’s settings, so that every child makes good progress and no child gets left behind
a secure foundation through planning for the learning and development of each individual child, and assessing and reviewing what they have learned regularly
partnership working between practitioners and with parents and/or carers
equality of opportunity and anti-discriminatory practice, ensuring that every child is included and supported
At Temple Ewell, we recognise the EYFS as vital in laying secure foundations for future learning. We aim to develop children’s independence, confidence, curiosity and love of learning in a safe and secure environment. Through play, exploration and active learning, children are encouraged to think critically, make connections and take appropriate risks in their learning.
Implementation
We provide a rich and varied EYFS curriculum through a balance of child-led and adult-led learning. Our two-year cycle supports progression in knowledge and skills while allowing us to respond to children’s interests and needs. Planning is underpinned by the four guiding principles and seven areas of learning within the EYFS.
The EYFS is based upon four guiding principles:
A unique child
Positive relationships
Enabling environments
Learning and development 
A unique child
We recognise that every child is a competent learner who can be resilient, capable, confident, and self-assured. We understand that children develop in individual ways and at varying rates. Children’s attitudes and dispositions to learning are influenced by feedback from others; we use praise and encouragement as well as celebration and rewards to encourage and develop a positive attitude to learning.
Positive relationships
We recognise that children learn to be strong and independent from secure relationships and aim to develop caring, respectful, and professional relationships with the children and their families.
Enabling environments
We understand that the environment plays a key role in supporting and extending the children’s development. Through observations and engaging the learners’ voice we assess the children’s interests, development and learning needs before planning engaging, challenging and achievable activities and experiences to extend their learning and foster an enthusiasm for learning.
Spirituality
In the Early Years Foundation Stage, we nurture children’s spiritual development through awe, wonder and curiosity about the world. Through stories, nature, creative experiences and opportunities for reflection, children explore emotions, relationships, values and their sense of self. Our inclusive approach respects all faiths and backgrounds and supports children to develop empathy, belonging, resilience and their own sense of identity and meaning.
Impact
Our child-focused approach provides an engaging, high-quality education that builds strong foundations for future learning. Children develop confidence, creativity and independence and learn to apply their knowledge and skills across different areas of learning.
We recognise each child as an individual and support them to progress from their own starting points. Children are encouraged to make connections, ask and answer questions, work independently and with others, and build on their knowledge and understanding as they move through school.
2. Teaching and Learning
Areas of learning
Within the EYFS, learning and development is categorised into three prime areas of learning:
· Communication and language
· Personal, social, and emotional development
· Physical development
Additionally, there are four specific areas of learning:
· Literacy
· Maths
· Understanding the world
· Expressive arts and design
The Foundation Stage is organised so that children can explore and learn securely and safely, with spaces for active learning, quieter experiences and rest. We value the EYFS as the foundation for children’s future learning and development.
Our EYFS team creates a nurturing and stimulating environment that supports purposeful play, exploration and adult-guided learning. Children are encouraged to draw on previous experiences and apply their understanding in a range of meaningful contexts.
Screen use and digital technology
Digital technology is used purposefully and appropriately to enhance learning rather than replace high-quality interactions, play, physical activity, communication, exploration and first-hand experiences. Staff consider the purpose, content, context and duration of screen use and support children to develop healthy and balanced habits when using digital technology.
Writing in Reception
In line with the July 2025 Early Writing Framework, we ensure that the teaching of writing in Reception is fully integrated into our daily curriculum. We recognise that strong foundations in spoken language, vocabulary, phonics, and fine motor skills are essential for successful writing. Writing opportunities are embedded across the environment through purposeful, engaging contexts that link to children’s interests and experiences.
We provide:
Daily phonics teaching following our school’s chosen Systematic Synthetic Phonics programme, Bug Club, with explicit links to writing.
Regular transcription practice (letter formation, spelling of common exception words, and handwriting) to develop fluency and automaticity.
Opportunities for composition, where children orally rehearse sentences before writing, draw on their growing phonics knowledge to spell, and re-read their writing to check for meaning.
Adult modelling of writing for real purposes, demonstrating the thought process behind composition and transcription.
Differentiated support and early intervention for children at risk of falling behind, informed by ongoing assessment.
Integration with reading, ensuring that children see themselves as readers and writers from the earliest stage.
We value and celebrate all early attempts at writing, building children’s confidence so they develop a positive identity as writers.
3. Assessment
Children’s progress is monitored throughout their time at Temple Ewell and used to inform teaching and learning. By the end of the Foundation Stage, children are assessed against the Early Learning Goals in the current EYFS statutory framework (2026).
Assessment is ongoing and proportionate. Practitioners build an understanding of children’s learning through observation, interaction, questioning and discussion, and by considering how children apply their knowledge and skills in different contexts.
Baseline assessment
Children complete the statutory Reception Baseline Assessment within the required timeframe. The EYFS team also builds a holistic picture of each child’s starting points through observation, interaction, parental views and information from previous settings.
Ongoing assessment
Ongoing assessment is embedded in everyday interactions, child-initiated play and adult-led learning. Practitioners use what they know about each child to identify next steps and adapt provision. Parents and carers are encouraged to contribute observations of learning at home.
Summative and formative assessment
Ongoing and summative assessment help us understand children’s needs, celebrate progress and inform future teaching. At the end of Reception, each child is assessed against the Early Learning Goals for the EYFS Profile. Outcomes are shared with parents and Year 1 staff to support effective transition into KS1.
The Acorns team meet with the Head Teacher and SENCO every six weeks to discuss pupil progress, supportive interventions and opportunities to develop mastery.
Parents and carers are invited into class for ‘Drop ins’ to keep up to date with children’s learning. Parents’ Consultation meetings take place three times in the year. Parents are encouraged to share ‘home learning’ and ‘wow’ moments with the Early Years team to help gain a holistic understanding of the child, their interests, and their learning throughout the year.
4. Planning
Planning builds on what children know and can already do and is informed by ongoing assessment, interests and learning needs. The Acorns team uses the two-year curriculum cycle to guide weekly and daily planning, adapting provision where appropriate in response to the cohort and individual children.
5. Transition
At Temple Ewell CEP School, we have an effective programme of transition. We provide opportunities for pre-school children to meet and get to know their peers and the Early Years team. We hold information evenings for new parents and play-based sessions for the new intake of children. All new parents are offered the opportunity for either school-based visit or a video call. Members of the Acorns Team visit Early Years settings to see the children as well as meet with the children’s key workers. Additionally, the EYFS teacher and SENCO attend the annual Early Years transition meeting, which is an opportunity to share paperwork and discuss the children with Early Years colleagues and SENCOs from the settings.
At the end of the year, transition into Year 1 is equally robust. From term 5 the children have story time with the Year 1 teacher and there are planned opportunities throughout Term 5 and Term 6 for transition sessions to enable the children to get to know their teacher and teaching assistants; as well as to become familiar with their learning environment.
6. Safeguarding
Safeguarding and promoting the welfare of all children is a fundamental priority. In the Reception class, we are committed to creating a safe, nurturing, and inclusive environment where children feel secure and are protected from harm. All staff working within the EYFS follow the school’s Safeguarding and Child Protection Policy, which is aligned with statutory guidance including Keeping Children Safe in Education and the EYFS Framework.
The school has a named Designated Safeguarding Lead (DSL) and Deputy DSLs, and all staff know how to contact them. Safer recruitment procedures, including appropriate references and statutory checks, are followed for staff and volunteers.
Criminal-record and barred-list checks are completed for staff and volunteers according to their role and whether the activity is regulated activity. New employees do not commence employment before the required criminal-record check has been received. Staff are informed of information they must disclose where it may affect their suitability to work with children, and statutory procedures are followed for allegations of harm.
Registered childcare will not be provided from premises where a banned dog breed is kept or present, in accordance with the EYFS statutory requirements.
The school meets the EYFS paediatric first aid requirements and ensures appropriately qualified staff are available in accordance with the statutory framework. Safe eating practices, allergies and choking risks are managed in line with school procedures.
We follow clear absence procedures, actively monitoring and following up any unexplained absences promptly. We hold at least two emergency contact details for each child and request that parents update them regularly.
Nappy changing and toileting routines are carried out with consideration for children’s privacy and dignity, while ensuring safeguarding procedures are upheld.
Children in Reception do not routinely sleep during the school day; however, we recognise that individual children may occasionally require rest or sleep. If a child falls asleep, they will be provided with a safe, comfortable place to rest and will be appropriately supervised and regularly checked by a member of staff. Staff will consider the child’s individual needs and any relevant medical or SEND information. Parents/carers will be informed if their child has slept during the school day. Where sleepiness is unusual or excessive, the child appears unwell or is difficult to wake, or staff have any concerns about their wellbeing, parents/carers will be contacted promptly and the school’s first aid and emergency procedures will be followed where appropriate. Where a child regularly requires sleep during the school day, an individual arrangement will be agreed with parents/carers.
A whistleblowing procedure is in place, enabling staff to report concerns about unsafe practices or the conduct of adults working with children, both internally and to external bodies such as the NSPCC or Ofsted.
7. Equal Opportunities and Inclusion
At Temple Ewell Primary School, we are committed to inclusive practice and equality of opportunity. We identify and respond to individual needs, including SEND, and use appropriate adaptations and scaffolding so that all children can access the curriculum, participate fully and make progress. Practice is guided by the school’s inclusion and SEND policies and the EYFS requirement that every child is included and supported.
Review
This policy is a working document subject to changes and will be reviewed as appropriate in line with the needs of the school, in response to local or national initiatives, evaluations of monitoring procedures and as detailed in the School Improvement Plan. It will also be updated promptly to reflect any further amendments to the EYFS Statutory Framework, including future safeguarding, assessment, or welfare requirement changes.
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